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CHAPTER I
INTRODUCTION
Statement of the Problem
If you can see through the piles on a teacher’s desk you will most likely find a
classroom curriculum that begins with a collection of texts; however, it is too often no
more than just a textbook for any given subject. Similarly, between English as a Second
or Foreign Language (ESL/EFL) classes and most other general education classes,
teachers may be given a textbook and no guidance with its interpretation or application in
the classroom. Byrd (2001) contends that teachers must “be knowledgeable about the
larger system in which they work and about possible ways that the system might allow
for teacher participation” (p. 416). Teachers are not limited to textbooks as their class
curriculum, nevertheless they are left only to follow the direction of the textbook as an
instructional plan. It is practically if not outrightly the expectation of many ESL/EFL
textbooks that they are followed like a script for proper English language development
(ELD), and Byrd (2001) agrees that they are critically limiting creativity of both the
teacher and students (p. 422).
The inherent goal of the English language learner (ELL) is English proficiency,
and the ESL teacher’s primary objective is to scaffold and facilitate ELLs in reaching
their goals. Unfortunately, most ESL educators expect only English in the classroom,
thinking that more English in the classroom equates to faster ELD and improvement
(Auerbach, 1993, p. 14). However, this is not the most effective method for teaching
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English, and the results of their instructional practices lead to a loss of students’ native
languages and ultimately limited bilingualism.
Textbooks feed the misconception that ELLs add their second language (L2) to
their first (L1) automatically or, even worse, that they need to lose their L1 in order to
pick up English because their directions leave no room for primary language instruction
or maintenance. Consequently, there is a loss of retention of an ELL’s L1, and this results
in academic underachievement and continued hardships in learning English as well as
other academic areas. Students unable to grasp a basic level of English become limited
English proficient (LEP) and subsequently limited bilinguals, and there is a perceived
vulnerability that comes with limited English proficiency that leads to real world trials
and tribulations for ELLs (Garcia, 1991, p. 2).
Purpose of the Project
This project is rooted in the belief that strong native language literacy is a
prerequisite for successful second language acquisition despite the fact that the typical
ESL teacher is not in a position to provide L1 instruction. Primary language maintenance
leads to more effective second language learning, and Rivera (1990) agrees that L1
maintenance will promote ESL acquisition noting that effective instruction relies on
many factors (p. 2). Therefore, the purpose of this project is to identify ways teachers can
support an ELL’s L1 while promoting growth of ELD through instruction and their
primary use of an ESL textbook.
Teachers are primarily responsible for the mastery and implementation of
classroom curriculum and that includes reform attempts like using L1 maintenance
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strategies in order to provide more effective ESL instruction (Stritikus & Garcia, 2000,
p. 1). Teachers understand that L1 maintenance leads to positive results with ELLs and
that they are an important line of defense against L1 loss, which can be successfully
avoided. Some teachers may feel an urgency that they must stop the ELLs loss of L1,
however, the Englishonly axiom is so strong that teachers often do not trust their own
practice and rarely deviate from the textbook. This is not only detrimental to ELLs but
also shows a lack of mastery or understanding of the subject matter on the teacher’s part.
The final product to be created as a result of this project will take the form of a
guidebook for developing an ESL curriculum, and its teachers are the primary targeted
audience. This project is intended to support teachers of culturally and linguistically
diverse students. Molle (2012) describes the principles of professional development
reform for teachers of ELLs that are integral to the development of this guidebook,
including highlighting the importance of skills related to the acquisition of English as
well as focusing on the teacherstudent relationship in the ESL classroom (p. 198). This
guidebook will provide a lens for viewing and utilizing teachers’ ESL textbooks, and the
strategies offered up to its teachers will allow them to incorporate ELLs into their
instructional planning. Honoring students’ primary languages and providing strong
connection building between L1 and L2 are crucial for students as they participate in their
own identity construction into privileged bilinguals.
The purpose of this project is to support educational pedagogies while providing
ways to adapt and fit textbooks to meet the needs of their ELLs. These curriculum and
instructional strategies are aimed specifically at the ESL teacher. This type of reform
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bolsters teachers’ confidence because by giving them tools and resources to support
ELLs’ primary languages and succeed academically in learning and practicing English
their purpose in the classroom is affirmed (Stritikus & Garcia, 2000, p. 6). With a little
help, teachers can transform students into privileged bilinguals over limited bilinguals.
Theoretical Framework
The rationale behind this project is based on two secondlanguage acquisition
theories. Communicative language teaching (CLT) and a combination Context and
Participatory Approach are rooted in the development of this project. A Context and
Participatory Approach merges two individual strategies that together provide scaffolding
opportunities and instructional activities as a part of this project. These theories towards
instruction contribute to the broader perspective and greater understanding of the problem
and proponents behind this project as a solution.
Communicative Language Teaching
Communicative language teaching goes beyond giving students opportunities to
practice communication and asserts that language is acquired through communication
(LarsenFreeman & Anderson, 2011, p. 131). In order to learn English, students must
practice and use English. Teachers have the choice of following an analytic or method
type syllabus for their curriculum. This project will help teachers with choosing and
balancing the learning opportunities they present in the classroom. ELLs will be exposed
to various content areas through this communicative approach to learning English.
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Context and Participatory Approach
Bax (2003) describes a contextuallydriven approach where many aspects of
ELLs have enormous value when considering the teaching method for a particular lesson
(p. 285). However, the ESL classroom does not necessitate that teachers use any
predetermined instructional methods. Teachers practicing this approach consider the
students’ cultures and heritage languages as contact points for building connections and
providing deeper learning opportunities. Instructional strategies must be eclectic to
provide enough variety to meet the diversity of a single class of students.
The Participatory approach is the second component of this final theory that states
effective instruction is derived from contextual evidence provided by ELLs and their
willful participation in ESL instruction. Class participation with meaningful content in
English instruction allows ELLs to include their identities and heritage languages in the
classroom curriculum (LarsenFreeman & Anderson, 2011, p. 170). Therefore, ESL
instruction that provides opportunity for L1 maintenance will stem from a combined
approach like this. Language emerges from practice and this project incorporates both L1
and L2 so that ESL students can maintain their primary language proficiency while
simultaneously developing English abilities.
Significance of the Project
This project champions the idea that bilingual education and allEnglish programs
have the potential to be equally effective in producing bilingual students proficient in
English. Bilingual education programs are successful because they place an equal
importance on both ESL instruction as well as L1 development (Fillmore, 2000, p. 207).
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The key to successful language learning is the reduction of an ELL’s affective barrier to
English acquisition. Primary language preservation is necessary to build on existing
knowledge and skills in English, and students’ L1 will help lower that barrier. Primary
language proficiency supports students’ capabilities to transfer cognitive, academic, and
literacyrelated skills and avoid becoming LEP.
Unfortunately, in many cases, the textbooks from one class are no more helpful or
fulfilling than another, and they do not meet the needs of the teachers to provide
comprehensible ESL input to their students (Krashen, 1991, p. 4). Teachers value their
ELLs primary languages but are left with little means of incorporating L1 maintenance
and retention. The significance of this project is its objective to prevent the L1 loss of
ELLs while at the same time allowing teachers to provide effective ESL instruction. The
goal of which for both teachers and students is to produce competent bilinguals proficient
in both languages.
The importance of this project is its ability to address the needs of both the ESL
teacher and students. It will function as a guide for the teacher on how to approach any
given ESL textbook, while incorporating the ESL students as a resource to provide proper
ESL instruction and help with primary language retention. English proficiency for an
ELL involves a strong grasp of their L1, and a certain level of fluency in both languages
improves students’ abilities to succeed academically in all content areas. Teachers will
lead their classes to more positive results by learning how to maintain their students’ L1
(Genesee & Gándara, 1999, p. 680), and with this guidebook in hand, teachers will be
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able to build a curriculum with their ESL textbook as its foundation and support the many
needs of the ESL classroom.
Professional workshops and tutorials condense complex ESL and teaching
variables into bullet points that lead to misconceptions about ELLs, and generalizing
these factors of ELL instruction will inevitably hinder the learning opportunities of its
students (Harper & Jong, 2004, p. 152). Identifying language demands of certain tasks or
content from a textbook or curriculum can be difficult, and teachers must know how to
address those language demands in the ESL classroom. In doing so they are instructional
innovators, constantly finding new ways to produce successful student outcomes. The
significance of this project lies with its ability to provide common ground for teachers
with varying views and strategies towards ESL instruction by using the textbook
curriculum as the focal point for creating this effective change.
This guidebook will show teachers how to scaffold English acquisition when
ELLs’ native languages differ in alphabetic, syllabic and logographic ways. Important
differences and the manner in which they are handled in the ESL classroom can help or
hinder the student. It will highlight the importance of knowledge and skills related to
English learning, primarily support for L1, and emphasize the relationship between
teachers and students. The ESL textbook will be used to facilitate functional
communication and affirm the potential and resources teachers need for effective ESL
instruction.
This project is significant to teachers who also have an inclination for curriculum
development. Most teachers, whether they are ESL or of another content area, are already
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constructing a curriculum as they utilize their textbooks in their classroom instruction.
Textbooks can be dense with too much content, resources, instructional and
implementation strategies, worksheets, rubrics, etc. forcing teachers to choose what
practices to keep and which to leave out. A guidebook such as this provides ESL teachers
specifically the scaffolding with which they can create a class curriculum that produces
bilinguals students through ESL instruction and primary use of the textbook.
Limitations of the Project
This project carries with it some limitations. Primarily, the effectiveness of the
guidebook will vary across the many levels of English language proficient students. ELLs
with an average or higher degree of English proficiency may benefit most from this
project, and for those lower level students, it will be up to the teacher to find ways of
making this guidebook an effective instrument for teaching. Certain extra scaffolds or
steps may need to be put in place to make the content and curriculum accessible to
students who are already behind. The guidebook will aim to be efficient in both providing
advice and tips for instruction as well as organizing the materials and resources to be
created as a result of this project.
Another weakness of this project is the addition of yet another text for the teacher
to comprehend. Teachers already have a collection of texts from which they are working
and creating curriculum, and this guidebook adds one more to that number. Therefore, the
key to this project is to provide as much effective guidance as it will outweigh the
increase in workload, and teachers who utilize it correctly will make better use of their
time and resources when creating and teaching.
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Definition of Terms
It is important to define all the terms used in this project to establish certain
connections as it progresses. These key terms lay the groundwork for effective
communication of the ideas being expressed in this project. The definitions provide an
increased level of understanding to this project’s context. Citations in this section helped
to provided the definitions or background information used to create the definitions.
Affective Barrier  An affective barrier refers to the set of obstacles including attitudes,
emotions, and feelings coming between ELLs and comprehensible language input and
ESL instruction (Morley, 2001, p. 75).
Bilingual Education  Students are receiving equal parts instruction both in their native
language and in English in this type of setting. Krashen (1991) explains the core case for
bilingual education are its principles which includes ELLs obtaining comprehensible
input through the development of their background knowledge to (p. 4).
English Proficiency  Proficiency relates to the degree of difficulty ELLs face in their
application of English related skills, and Lazaraton (2001) cites Hymes’s theory of
communicative competence to add the dimensions dimensions of grammatical,
sociolinguistic, discourse, and strategic competence to students’ varied abilities (p. 104).
Functional Communication  Competent communication using English as a contact
language is also known as lingua franca and builds a sense of community in the ESL
classroom among teachers and students (LarsenFreeman & Anderson, 2011, p. 166).
Functional communication is used as a means for completing learning objectives in a
variety of taskbased instructional activities.
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Heritage Language  Heritage language refers to the language of the home, which ELLs
and their parents use with one another. This is the native language of an immigrant’s
home country (Brown, 2011, p. 31). Heritage, native, primary, first, and L1 are synonyms
used interchangeably in the text.
Limited Bilingualism  Limited bilingualism refers to level of competency students
acquire in two or more languages, one of which is English, but they do not attain
nativelike proficiency in either. “Linguistic competence in different languages (are not)
stable over time as there is a constant bleeding between and among languages as well as
additions and losses” (Block, 2003, p. 39). It is the loss of those linguistic repertoires that
limit the ELL.
Privileged Bilingual  In order to development a full range of proficiency in two
languages, students must prevent the erosion of their ability to recall linguistic items in
their daily transactions. Privileged bilinguals have high competency in morphological,
syntactic and phonological linguistic abilities (Block, 2003, p. 38).
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CHAPTER II
REVIEW OF THE LITERATURE
Overview
A beginning literature review concerning ESL instruction shows that many
teachers’ understanding of how primary language literacy influences the development of
English is vague. Trying to make inherent knowledge of ESL instruction explicit can also
be tricky, and these hurdles are stressful and cause fear and complacency in teachers.
These attitudes toward L1 and L2 influence English language learning strategies,
pedagogies and outcomes in complex ways (Harper & Jong, 2004, p. 155). The most
threatening and worst case scenario, however, is heritage language extinction in ELLs.
It is important to identify what effective instruction looks like in the ESL
classroom and the factors that support this kind of instruction. Primary language upkeep
on the homefront is an integral factor, where parents play the role of teacher. According
to Fillmore (2000), “The curriculum of the home is taught by word and example, by the
way adults relate to children in the family, beginning at birth and not ending until the
children are mature and on their own” (p. 206). Therefore, the importance of effective
English language instruction instilled with primary language maintenance is doubly as
important to an ELL practicing in both the classroom and the home.
Teachers and students alike believe that some primary language loss is acceptable
or even expected in order to pick up English as a second language. For the students, this
translates into their failing to use their own L1 at home. Those who believe that parents
are the primary educators of their children will also find that students’ families are most
the important resource in primary language upkeep and subsequently English language
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acquisition. However, Brown (2011) warns that it would take intentional work on the part
of the families to provide L1 maintenance help (p. 36). Therefore, the need for students to
bridge communication with their parents and families should be addressed by the teacher
in an effort to provide more effective ESL instruction.
Teachers provide appropriate instruction for their students by tailoring their
instruction to match those students’ needs. Specifically for ESL instruction, students need
a level of mastery of their primary language to support their proficiency in English as
their second language. Teachers can provide a variety of opportunities for speaking,
listening, reading and writing in English along with native language scaffolding to meet
those students’ needs (Garcia, 1991, p. 6). Through textbook adaptation and
differentiated instruction, ESL teachers can make a world of difference for students
aiming to grasp English literacy and achieve language proficiency.
In order to successfully avoid the pitfalls of ESL instruction, teachers must
increase their capacity to meet the academic and language needs of the ELLs. The
linguistic and cultural distance between the ESL teacher and students presents the teacher
with huge challenges (Molle, 2012, p. 198). Success comes from fostering a learning
environment and promoting classroom equity for the students, and maintaining an ELLs’
primary language is a critical step in reaching that goal. Teachers as innovators can
utilize a textbook curriculum and pull from outside resources, like student families, to
make this a reality and provide effective ELD.
Teachers seek professional development as a way of finding solutions to
instructional inequities and negative outcomes in ESL instruction. Understanding that
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they are the first and final line of ESL instruction is key for implementation of any reform
attempt, and their attitudes influence the shape of its execution (Stritikus & Garcia, 2000,
p. 3). Teachers have the final say in what ESL education looks like in their classroom,
and many resources are available to them to support their students’ primary languages as
they improve in English. Starting with the ESL textbook, teachers can create a
foundational curriculum that supports ELLs’ native and heritage languages while
simultaneously promoting successful English language development and leading to the
production of privileged bilinguals.
In the body of this review of the literature certain themes emerge. An eclectic
approach to instruction and curriculum design may seem like a necessary step to teachers
after reviewing the many factors that play a role in effective ESL acquisition.
Communicative Language Teaching and the Context Approach focus on several aspects
of ELLs and their transformation into bilinguals in this first theme. Second, it becomes
apparent that the participation of teachers, students and families, is a requirement for
effective ESL instruction. For an ELL’s successful transformation into privileged
bilingualism, all major parts of instruction such as the curriculum and student resources
must be engaged and included as the second theme. Finally, ELL’s primary languages are
highlighted as key resources in supporting English acquisition, making it the third theme.
Therefore, the shortcomings of ineffective instruction need to be addressed and resolved.
A variety of research and studies have shaped this project and provided crucial input
towards the creation of the final product guidebook. The following review of the
literature revisits the overall problem driving the conception and development of this
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project, and the theoretical rationale behind its creation provides a lens for analyzing
supporting texts and similar work.
Review of the Literature
Several various studies have been done, each lending its support in some way to
the driving ideas behind this project. Many kinds of foreign language teaching were
studied, and the use of CLT or aspects of this style of instruction were observed
internationally. A second article uses research and examples from several countries to
give reason for a contextual style approach to instruction. The combination
communicative language teaching and context approach lay the groundwork for the first
theme in this review. For teachers to be effective in their curriculum design and
instructional planning they must have an abundance of strategies, teaching methods and
resources to keep their ESL learning opportunities varied and accommodations
appropriated for the many needs of their ELLs. College level EFL adult learners were
also studied and led to the discovery of certain proponents of successful participation in
the ESL classroom. Participation is very involved with the number of parties and amount
of time required and identifies the second theme of this review. Finally, comparisons
between traditional bilingual education with culturally and linguistically responsive
teaching were studied within ESL classrooms in the United States to showcase the
importance of L1 in ESL instruction and round out the third and final section of this
review. The studies mentioned here as well as several others center around the themes of
this review of the literature, and the interconnectedness of these topics results in much
agreement between researchers and authors.
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Eclectic Approach to Curriculum Design and Instruction
Communicative Language Teaching proclaims that ELLs acquire English through
verbal communication, however the number of skills involved in a simple discussion with
the teacher can be enough to overwhelm some students. Shumskyi (2016) studied the
peculiarities of foreign language teaching in several countries around the globe, including
the United States, and found the principles of the communicative approach deeply rooted
in the doctrine of ESL teaching (p. 44). Analysis of its history and basic features of
application revealed some shortcomings, and in response many ESL teaching strategies
have been revised. Countries like China and Saudi Arabia, for example, vary their
instructional methods with more traditional learning experiences to include specific
vocabulary instruction. This is indicative of a shift that has been taking place since the
year 2000 where further studies “have made attempts to reconsider the generally accepted
belief in unquestionable effectiveness of communicative approach to foreign language
teaching,” (Shumskyi, 2016, p, 43). As a result of these changes to instruction students in
the ESL classroom are provided more various learning opportunities to improve upon
their skills as ELLs.
Students are actively listening and intentionally speaking in proficient
communication. Reading, writing and comprehension skills are also involved and add to
the numerous choices of learning activities that students can take part in as they develop
and acquire English. In an article that attempts to resolve the issues of the communicative
approach, several examples from various countries illustrate the dominance of CLT in
ESL classrooms. The author of the article, Bax (2003) argues, “without an explicit focus
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on context it will always be secondary. Language teaching everywhere will benefit from
fuller attention to the contexts in which it operates” (p. 284). While the author may
exclude the use of CLT, this provides a major determiner of the eclectic approach behind
this project. Every aspect of students’ experience with ESL provides an opportunity to
increase an ELL’s English proficiency. Marginalizing the context of the ESL classroom
is detrimental to learners as it fails to serve the students in becoming privileged bilinguals
(Bax, 2003, p. 284). Therefore teachers must be aware of the context in which they are
teaching, acknowledge students as resources and recognize their needs for language
development.
Contentbased instruction, taskbased and participatory approaches are all strong
forms of CLT, and “these methods are unified by the assumption that students learn to
communicate by communicating” (LarsenFreeman & Anderson, 2011, p. 132). The
student processes in communicating efficiently are the equivalent to a variety of tasks
that need to be completed seemingly all at once and in the spur of the moment. This
variation provides an assortment of content areas, both skill and content based, that can
segmented and addressed individually in an ESL class. LarsenFreeman & Anderson
(2011) informs teachers that student practice and participation in these tasks helps them
to take action and make decisions that allow them to take control of their lives and their
choice to become bilingual (p. 171).
Considering the context in which these methodologies are being used in the ESL
classroom is no small feat. Many factors in the ESL classroom play a part in meeting all
the needs of an ELL. Students’ needs focus primarily on their progress acquiring a
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second language while concurrently maintaining their first language. When the intrinsic
goal of an ELL is English language proficiency, that will not be possible without an equal
amount of heritage language proficiency to support it. So then, concludes Shumskyi
(2016), teachers must be prepared with both traditional and innovative instructional
approaches to provide the most favorable results for students (p. 45). The physical
classroom and classmates, teachers, ESL textbook curriculum, and the students
themselves in their attitudes, beliefs and practices are all potential areas of concern as
they chase down their goal of learning English.
It is for the very same reason that students’ attitudes, beliefs and practices are a
consideration in the classroom context that ELLs also have great value in the ESL
classroom. “In fact,” says Bax (2003), “many aspects of the contextsuch as students’
attitudes, cultural expectations, and so onare clearly at least as important as teaching
method” (p. 282283). When teachers are aware of the contextual factors of students and
prepared to deal with them then they are better able to to meet the needs of students.
Students become more rich and powerful resources to the ESL teacher when their
affective filter for learning English is low, students are involved, challenged and ready to
learn.
A teacher’s approach towards their classroom instruction needs to be flexible in
meeting the needs of their ELLs, and as they look for more and varied means of effective
ESL instruction their wide range of skills becomes even more eclectic. As diverse as their
ELLs are in the class, so are their problems and concerns. Aslrasouli (2012) references
Yalden in stating that areas of focus including linguistic form, discourse and rhetorical
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components, etc. need to be emphasized in different proportions and at various phases for
successful and effective ELD (p. 1378).Teachers need to be versatile in using appropriate
methodologies to target certain needs in the classroom in order to scaffold and help their
students succeed in ESL acquisition. This means teachers cannot limit themselves to one
approach with their instruction and a certain amount of flexibility needs to be
incorporated into their curriculum design.
A project such as this one responds to the needs of teachers and students whose
differences between them can create hurdles to efficient instruction. Teachers’
broadrange skill base divided by the diverse needs of their ELLs equal an incredibly
wide variety of factors that shape students’ learning, some of which lie outside the
teachers’ sphere of control or influence (Molle, 2012, p. 204). A guidebook that builds
common ground for teachers and the coexistence of their divergent opinions and views
would provide much needed scaffolding for the instructor! As teachers leave their
curriculum open enough to bend and flex to meet students’ needs they are affirming their
potential as resources in the ESL classroom. Of course, any accommodation made for the
teacher or type of reform like a guidebook, Molle (2012) describes, can only be judged as
useful based on a certain level of student involvement as well as their English language
proficiency level (p. 205). In order to acquire the amount of data necessary to properly
assess its validity, a high level of student participation must be present.
Participation is Critical Factor in Effective Instruction
Teacher and students’ participation in ESL instruction and teachers’ engagement
with the textbook curriculum are just a few of the ways that involvement and
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participation promotes effective ESL acquisition. Other forms of participation in the ESL
classroom include teachers working alongside parents and families in assisting their
ELLs with successful second language acquisition. A study of the factors leading ELLs to
participate in speaking productively identified classroom tasks and the ESL environment
as major areas for scaffolding and sustaining these various forms of participation
involved in ESL instruction. Kang (2015) observed and interviewed classrooms of
college level EFL adult learners before concluding that clear guidelines and explicit
directions make goals attainable for ELLs and leveled and contextualized curriculum
content is more accessible to students (p. 45). Academic relationships and instructional
aides also encourage participation, and ELLs working towards privileged bilingualism
will need an abundance of help along the way. This help comes from several resources
including their own abilities and proficiencies in both L1 and L2 as well as the context
and people by which they are surrounded and their participation.
In this kind of participatory learning environment the content of the curriculum
comes, at least in part, from the concerns and issues of students as ELLs. This connection
makes the content and tasks more meaningful to both the teacher and students, and
“second language acquisition (SLA) research supports the use of analytic syllabi” for an
ESL curriculum (LarsenFreeman & Anderson, 2011, p. 149). This is the most
appropriate format for synthesizing the many linguistic items of concern an ELL must
learn to do at one time. The ELL is ultimately undertaking the task of acquiring English
as a second language while maintaining their primary languages to become a privileged
bilingual. In doing so, these students must value and incorporate their heritage languages
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in their own instruction. As teachers design their syllabi and lesson plan they use their
textbook curriculum only as a starting point for learning English and a launchpad for L1
inclusion.
One of the most critical forms of participation in the ESL classroom is the
teacher’s engagement with the textbook, because as the problem behind this project
indicates, the ESL textbook is sometimes limiting and usually a teacher’s only curriculum
and instruction plan. Textbooks are a teacher’s tool for English instruction, and their aim
is intended to help students acquire it. “To meet their needs, the textbook must have not
just the English language or communication skill content demanded by the curriculum,
but is must also fit the needs of students as learners of English” (Byrd, 2001, p. 417).
This is a key opening for the teacher to engage because the textbook has no way of
addressing all the complex factors of an ESL classroom with its diversity of ELLs.
Certain barriers to a student’s ESL learning may be out of the scope or range of a
textbook’s insight and ability, and therefore a ESL teachers are in the most opportune
position to utilize the textbooks in helping students acquire English.
Responsibility for engagement falls heavily on the teacher who must receive the
text, its information and content, and understand it well enough to put it to good use. In
the process of implementing a textbook, ESL teachers evaluate its parts based on their
criteria for facilitating successful English language learning. As Byrd (2001) puts it,
referring to teachers, “one of their mistakes in working with a textbook is not seeing it as
a whole and not finding out about the text in detail before the first day of class” (p. 418).
When teachers are better equipped to employ textbooks as part of the construction of
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their class curriculum rather than their only source they become more able to look
elsewhere for additional resource help. Students as ELLs are concerned with learning
English and ultimately bilingualism, and if heritage languages are involved in any way
with ESL instruction then teachers are most likely to find help for supporting their
students in the context of each student’s home.
Many ESL teachers understand that effective instruction relies on help from
parents and families of students’ homes. “Teachers alone cannot improve ELLs’
achievement; parental involvement at home and at school is a critical component,” says
Clymer & Moyer (2009, p. 17). Students are encouraged to practice English outside of
the classroom, which often leads to wonderful family exchanges and learning experiences
at home. English as a second language is being brought into the home by ELLs, however,
parents may or may not possess the bilingual abilities to effectively reply to their
children. Correspondingly, ESL instruction that includes primary language conservation
is sometimes not utilized and practiced at home, which is a lost opportunity for teachers
to take advantage of such a great resource as parents for instruction that includes heritage
languages. This kind of instruction and parental involvement is a necessary factor in
creating culturally proficient environments conducive to effective ESL learning
opportunities (Clymer & Moyer, 2009, p. 17).
When families lay a foundation for their children’s learning, the teachers can take
from what is provided for effective ESL instruction. Many agree with Fillmore (2000),
that teachers and parents should work together to find ways to support ELLs development
and retention of their primary languages because this kind of participation supports ESL
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instruction (p. 208). An ELLs best shot at privileged bilingualism is through the
continued use and involvement of the resources that surround them. As teachers expand
on their curriculum for teaching ESL to their students, parents and families become a
primary resource for issues concerning L1 proficiency that is interwoven with a dual
English proficiency.
Students are being deceived when they believe that the loss of their primary
languages is an expectation of learning English. This perception may be carried over to
the home or already present, but the result in a lack of participation involving L1 will
hinder its development and cause a shift in power between the native language of the
home and English being practiced by the students. Similarly, the absence of English
being practiced with family at home can also be detrimental to students. Communicating
solely in their primary languages is a disservice to ELLs who need to make the necessary
connections and steps as they grow into privileged bilinguals because both L1 and L2
support one another. ESL teachers share in the responsibility for involving and
appropriately using the resources of the student’s home to avoid these outcomes of
language loss and limited proficiency. Kang (2015) concludes that appropriate
scaffolding and instructional aids can encourage and inspire all kinds of participation (p.
47).
Teachers can encourage the active participation of parents and families in their
ELLs’ learning experience, however it is apparent that parental involvement in
supporting L1 and promoting ESL acquisition is not clear cut or straightforward in its
application (Brown, 2011, p. 35). The ESL curriculum plan can evolve to include these
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types of strategies, however, teachers must be diligent in their work to involve students’
home context and L1. Brown (2011) notes major discrepancies “between an expressed
desire by the parents to preserve the HL and their actual childrearing practices at home”
(p. 33). Further participation and observation of the student in class will provide evidence
of whether a teacher’s plans are being practiced or even effective. Teachers of ESL
require a variety of tools, resources and strategies to meet the demanding and
individualized needs of the ESL classroom, and the process of adding the home context
to the curriculum is involved and needs a plan for embracing and utilizing like resources.
ESL teachers are actively involved in so many ways that contribute to an ELL’s
learning experience that it is no wonder they need both a great depth and breadth of
understanding and skills to do what they do. The level of participation required on behalf
of everyone involved is high, and the teacher is also responsible for the intake,
assessment, evaluation and function of these curriculum building blocks. This provides a
wide range of opportunities to assist teachers through certain instructional reform.
Calderón, Sánchez & Slavin (2011) identify professional development as an element of
effective instructional practice for ELLs stating that teachers’ participation “must be
intensive and ongoing” (p. 109). According to their studies, teachers of ELLs “found
professional development most helpful when it provided opportunities for handson
practice with teaching techniques readily applicable in their classrooms” (Calderón,
Sánchez & Slavin, 2011, p. 114). Assistance would be most helpful if it facilitates the
construction of a more supportive ESL curriculum that produces progressively more
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privileged bilingual ELLs. For that, primary language instruction and support become
major factors of consideration for both students and teachers.
If teachers have doubts or are unclear about how the aspects of bilingual
education, like L1 instruction, support ESL learning and bilingualism they may just need
clarification on their involvement in the process or its manifestation in curriculum
development plan. Stritikus & García, (2000) discuss how many reform attempts have
had limited success because they disregard important realities about schools and the ESL
classroom (p. 2). The benefits of these reforms do not outweigh the commitment and
anxiety levels teachers are forced to manage with a curriculum and instruction plan that
needs constant revision based on an ever changing classroom. Primary language inclusion
is such a key factor in the learning ESL that it provides an overarching theme for
effective reform. Structural support can be added to a curriculum that will allow for more
effective ESL instruction through unpacking the influences and interconnectedness of
ELLs’ first languages to their experiences including that of learning English.
Primary Languages Support ESL Acquisition
Teachers must always be mindful of the hurdles and pitfalls that can lead to
ineffective instruction. Shortcomings need to be bridged so that students can successfully
reach their goals. Teachers that stick closely to the textbook or ignore the resources
around them can find it very difficult to produce ELLs proficient in English. It is also
incorrect to maintain the idea that it is most helpful to use only English in ESL
instruction. This will also lead to students who are LEP because L1 support is a key
cornerstone that is altogether missing from many ESL classrooms. A more effective tool
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for instruction is a curriculum plan that puts some of the focus on ELLs and their primary
languages. Researchers conducted a study of ESL elementary classrooms in Illinois
whose academic requirements include native language instruction in early primary grades
and compared traditional bilingual education with culturally and linguistically responsive
teaching. Rao & Morales (2015) place explicit value on students’ language backgrounds
and their potential resources as ELLs stating that this is a key factor for language
programs to develop bilingual and biliterate students (p. 303). An ESL curriculum
focusing on its students will honor and incorporate their native language as it helps
effectively develop their English.
In fact, many ESL teachers and even organizations have expressed differing
opinions with the many English Only movements happening in the classrooms as they
exclude students’ L1. However, upon a closer look, many teachers are still proponents of
these movements by insisting that students use only English for communicating in the
classroom (Auerbach, 1993, p. 10). Even worse is that, according to Auerbach (1993),
“despite the fact that 80% of the teachers allowed the use of the L1 at times, the
Englishonly axiom is so strong that they didn’t trust their own practice” (p. 14). These
teachers may just not explicitly understand the benefits of L1 inclusion in ESL
instruction. The attraction of ELLs to participate in a classroom that allows the specified
use of native languages leads to reduced affective barriers for ESL acquisition and higher
rates of academic success and retention of ELLs who are actively engaged in the class
curriculum in some way.
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Textbooks are also proponents of English Only movements, and they are a
limiting source for a comprehensive curriculum that requires meeting students’ needs for
successful second language learning. As students contribute and participate in class their
primary languages will be drawn upon for help, and there will be a need for instruction
and maintenance strategies that will allow students to move forward learning in both
languages to maintain proficiency. The needs and goals of an ELL include proficiency in
English which necessitates a related proficiency in L1 and results in a privileged bilingual
student. Unfortunately for many textbooks, when English is the only accepted form of
communication levels of anxiety and tension between teachers and students rise, and
teachers fall short of meeting the needs of their students (Rao & Morales, 2015, p. 311).
Teachers who do not allow an opening for help and connection building between L1 and
L2 are leading students with the textbook to a limited proficiency in both languages.
The potential for consequence from such a mistake in ESL instructional practice
as excluding or ignoring students’ L1 in the classroom is high when you consider how
dependent a student’s dual languages are on each other. Mastery in L1 promotes effective
learning in English, but for students with limited L1 proficiency, instruction and
development will hinder the acquisition of a second language. ESL instruction producing
limited bilingual students with similarly limited academic success “has consequences for
their lives outside the classroom, limited job possibilities and perpetuating their
marginalization” (Auerbach, 1993, p. 18). When the gravitas of the situation is
acknowledged then teachers can begin to change their attitudes and perspectives to focus
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on their ELLs in the classroom and do them the best service possible by providing L1
inclusion as part of their curriculum and instruction.
Teachers may understand on some level that students’ L1 are important and
incorporate some maintenance though they feel guilty about it, but an understanding of
how L1 appropriates itself in a curriculum based on a textbook is unclear. Textbooks
expect English only, and therefore the teacher must take control of finding ways to
include an intermixture of strategies. In fact, Rao & Morales (2015) note from their
studies that “linguistically responsive pedagogy exceeds knowing and speaking the native
language, but fostering a learning community with respect and openness, and utilizing
students’ languages … as resources” (p. 309). The primary aim is successful ESL
instruction, and this should be supported in the curriculum plan by some attention being
paid to students’ primary languages. Teachers’ preparedness and attitudes play a major
role in learning outcomes when they are unable to find the appropriate balance or the best
activities or tasks for teaching and maintaining all the ELLs’ dual languages.
ESL teachers face several misconceptions about incorporating L1 into L2
instruction. Assuming learning for both first and second languages is the same or that all
students’ needs are the same can result in limits to which students receive appropriate
instruction, as implied by Harper & Jong (2004, p. 158). “Because ELLs are
simultaneously acquiring content and language proficiency,” Harper & Jong (2004) say,
“teachers are responsible for planning both conceptual and linguistic development” (p.
158). Teachers need to view both L1 conservation and L2 acquisition as separate
processes with all their individual parts in order to accurately assess the language
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demands required of its students. Students can find it equally challenging as they
contribute to a curriculum requiring their continued participation and involvement. In the
end, the further development of their first languages assists the acquisition of English as a
second language.
Teachers take a lot into consideration when planning to meet the needs of their
ESL classroom, and “in programs where English is the primary language of instruction
for literacy development, it is critical for teachers to show respect for the student’s
primary language and home culture” (Calderón, Sánchez & Slavin, 2011, p. 110). English
as a second language acquisition and focus on supporting both students’ languages
exemplifies the diversity of areas of concern for an ELL. Students make stronger
connections learning English with first language scaffolding, and therefore it is
instrumental in implementing effective ESL instruction. The incredible diversity between
students and their needs as they are being addressed for effectively through instruction
means teachers must pay attention to the context of every learning opportunity in order to
apply the most effective instructional strategy. This way teachers collect an assortment of
strategies and resources that can be implemented in various ways in the curriculum.
Opening up to students’ first languages in the ESL classroom is beneficial for
both the teacher and students. Teachers have new avenues for bridging ESL acquisition
for students who are the beneficiary of all the new learning opportunities the teacher is
providing. García (1991) finds that effective instruction comes from those teachers who
are utilizing new learning theories and instructional philosophies to guide their practice,
demonstrating a strong commitment to schoolhome communication and creating or
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revising the curriculum in the classrooms when necessary (p. 6). The resources of the
home and an ELL’s context necessitate that L1 be added to ESL instruction in some way
that will support language acquisition and development of both languages. Then students
are learning English as a second language effectively with more support.
Summary
In a short summary of the key literature, certain themes support the manifestation
of the project being developed. The idea of an eclectic approach came to the forefront as
a ways that teacher can find as many ways possible to meet students’ needs. The distance
in relationships between ESL teachers and ELLs create huge obstacles for instruction,
and the curriculum of the home is often an untapped resource available to teachers. The
diversity of students in an ESL classroom and issues that are out of the control of the
teacher mean an ESL curriculum and instruction plan needs to flexible to support
students’ goals. This can be difficult for teachers because their attitudes and towards
reform can hinder effective instruction. Teachers may not see the value in the extra effort
it takes to support their ELLs in not only acquiring English but also becoming bilingual.
Effort begins with the minimum amount of engagement needed to get by in class
and comes in the form of various kinds of participation on behalf of everyone in the ESL
classroom. Participation is the second underlying theme of this review of literature, and it
includes teachers, ELLs, and even parents and families if teachers can utilize them as a
resource. In consideration of students as ELLs, teachers want as many tools, resources
and strategies possible for effective ESL instruction, and students’ heritage languages,
families and home context are integral sources for engagement and support with meeting
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certain goals. This participatory approach requires intentional cooperation and
premeditated planning. Curriculum planning should include students’ L1, but it is often
not given much attention even at home. Effective ESL instruction will require targeted L1
maintenance and development in order to continue effective ELD.
Primary language inclusion became the third and final theme of this literature
review. Teachers may have difficulty seeing the advantages of incorporating ELLs into
the creation of a curriculum or they may see the task of serving so many student too
challenging. The ESL teacher’s ability to meet the needs of students will affect the
appropriateness of their instruction. Students need an abundance of learning opportunities
to successfully acquire English as a second language, and honoring students’ L1 is a
critical way of supporting ELD. Proficiency in a first language promotes ESL proficiency
and resources of the home can provide assistance in a teacher’s instruction. ESL teachers
should make their curriculum planning an additive process just as they hope their
students will add a second language to become bilingual. Addition of a focus on students’
L1 is an effective method for producing privileged bilinguals.
Teachers are in control of creating their curriculum and instructional plan, and
this review of the literature focuses on how to provide the most efficient and effective
ESL instruction that results in proficient bilingualism. Efficiency in instructional reform
is key for easier integration into teachers’ routines, and effective strategies can affirm or
change pedagogical perceptions. Teachers willing to focus on the key points behind this
project and its theoretical framework will be better prepared to resolve the issues driving
the development of this project. A lot is required of ESL teachers, but in order to provide
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successful ELD, they will need to focus on context, participation, communication, L1
conservation, observation and assessment among a slew of other factors that contribute
an ELLs learning experience. The problem being addressed in this project requires a
commitment on the teacher’s behalf to take certain steps in their curriculum and
instruction design.
ESL teachers with this amount of responsibility should be given more than a
textbook for their curriculum and instructional planning. Since this is often not the case,
and teachers usually only begin with the one resource, driving elements behind the
development of this project become clear. Teachers must know how to engage with the
textbook and also how to deviate from it when necessary. Incorrect ways of thinking
cause teachers not to utilize their ELLs as the valuable resource they are in ESL
instruction. Students contribute their L1, homes and families as curriculum contact
points. Ultimately, the problem with ESL instruction is that it is not an additive one
otherwise. ELLs aim to acquire a second language to become bilingual, which means that
ESL teachers must be prepared to meet their many needs along the way. The
development of this project is crucial, because otherwise, teachers may not reach a
mastery of their curriculum and instructional planning and students face limited
bilingualism as well as hardships throughout life.
The project being developed attempts to fill the needs discussed in this review of
the literature. ESL teachers with only a textbook curriculum may find it challenging to
meet the needs of their students in learning English and even more so supporting their
becoming bilingual. The emerging guidebook focuses on the key points that are needed
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for effective reform of teachers’ instruction to provide comprehensive and effective ELD.
The guidebook gives teachers a platform for mapping a curriculum plan, and at the same
time remains, it remains open and flexible for incorporating multiple instructional
strategies and resources. The result of this project will include a starter list of ESL
teaching strategies including contextual, communicative and participatory approaches to
help teachers present their lessons in a variety of ways. However, teachers are not limited
to the ideas listed in the guidebook and may add their own methods for a more eclectic
assortment that will communicate a lesson effectively and meet the needs of an entire
classroom of ELLs. This project encourages the intentional and active participation of
resources like ELLs’ families and parents to support ESL teachers, and the following
guidebook will allow for the addition of relative curriculum content. Finally, tasks that
focus on L1 upkeep and development are used in the creation of this guidebook to
support dual proficiency of the students. ELLs need to have a certain level of
understanding of their first languages in order to grow their abilities in English, and
students have lots to offer the teacher that can lead to more beneficial learning
opportunities. With the help of this project, teachers will be prepared to create an ESL
curriculum that is more suited to producing privileged bilingual students.
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CHAPTER III
THE PROJECT AND ITS DEVELOPMENT
Description of the Project
This project consists of five of parts in an English as a second language
curriculum planning guidebook. The intent of this guidebook is to aide ESL teachers in
their everyday planning and instruction. It is made to provide the support teachers will
need to incorporate ELLs as the valuable resources they are and to teach English properly
which includes engaging students’ primary languages. The project has been designed to
be used alongside an ESL textbook curriculum and presumes little else about the tools
and resources at a teacher’s disposal in the classroom. Five parts are included in this
project:
Part 1: Necessary Materials  These are the tools and documents to which a teacher will
refer and use in their everyday academic lives including ESL leveled standards, yearly
calendar and weekly lesson planner. ESL teachers must be aware of the scope of their
instructional reach in terms of the amount of time they are able to dedicate to meeting
certain goals and standards which will allow for better overall curriculum management.
Part 2: Incorporating ELLs  The second part of this guidebook lays the groundwork
for utilizing students as resources in the ESL classroom. It includes strategies for
collecting basic student information and establishing an open line of communication
between school and home. Focusing on these aspects leads to foundational support for
ELLs in the classroom and provides numerous opportunities for student accommodations.
Part 3: ESL Instruction  Here the typical ESL textbook is unpacked, and topics and
features of the ESL curriculum are analyzed. The instructional plan of the many varied
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ESL textbooks out there are categorized into certain basic skills necessary for
comprehensive English proficiency, and further strategies are offered to the teacher as a
way of expanding and diversifying their instructional repertoire.
Part 4: L1 Inclusion  This part coincides with its predecessor as it builds on the basic
English proficiency skills. However, teaching methods and activities focus on primary
language engagement of ELLs and its upkeep.
Part 5: Curriculum Cartography  The final part of the guidebook provides a platform
for teachers to begin their ESL curriculum design planning. It consists of a curriculum
map stencil that ESL teachers can use as an integral tool in their classroom instruction.
Development of the Project
I chose this field project because it addresses a key issue that teachers face
throughout an academic school year. Effective curriculum mapping shows a certain
understanding of the curriculum text as well as the students and classroom to be able to
layout a direction and instructional plan that will assist students in meeting established
academic and classroom expectations. Teachers approach curriculum development in
various ways, however it is not something that many teachers tackle their first year due to
so many other overwhelming needs and concerns in the classroom. This has certainly
been the case for me, and therefore I have seen the need for effective and efficient
curriculum building.
I began teaching English as a second language overseas, and the school
organization for which I worked was straightforward with me about its expectations. I
was placed in a classroom of students and given a series of textbooks to teach English.
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The directions were simple to understand but difficult to follow at times. It was the
presumption that teachers using these texts in class would provide the best form of
English language development for students, and with little to no guidance as a new
teacher I was left to my own instructional devices which resulted in a close reading of the
English textbooks. It was the primary and sometimes the only tool or resource being used
in the ESL classroom.
As I discovered my calling to teach I returned home to become a credentialed
teacher in the United States. I gained further experience as a primary grade and middle
school science teacher, teaching multiple and single subjects included English to much
larger classrooms of students. In many of the settings where I worked I was similarly
given textbooks as classroom curriculum. My own experience and further schooling
helped me to engage with the texts more appropriately and effectively as I began creating
my curriculum and instructional plan. The task of curriculum mapping gradually gets
easier with practice but is nonetheless cumbersome, and ESL teachers need help with
developing their curriculum and instructional plans as soon as possible in the classroom
to effectively lead and teach their ELLs and avoid some of the major pitfalls and
shortcomings of those without a plan.
The Project
Please see subsequent pages for the contents of this project.
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NOTE TO TEACHERS
✦
Keep in mind the goal behind this guidebook, to help create a
comprehensive and effective ESL curriculum and instruction plan. This task
becomes easier with guidance and practice, and following the steps of the
guidebook facilitates the teacher’s development. The guidebook offers tools
and tips, but it is up to you to put them into practice in the ESL classroom.
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ESL STANDARDS
Many textbooks are designed to align with the appropriate content standards, and as a
result it becomes the responsibility of the teacher to find an applicable set of
student-leveled standards. The following pages were borrowed from Governor Larry Hogan et
al. (2008) as they put forth the Maryland Content Standards for ESL/ESOL. The six basic ELL
levels are described through their language and integrated skills, which facilitate more
accurate student level identifications, and assessment benchmarks allow for transferability
between various student assessments and evaluations.
ESL standards are a teacher’s first essential tool. These are the goal standards for ELLs who
come into the classroom at all different starting points, and teachers must refer to these
standards to advance the completion of their curriculum maps and lesson plans.
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YEARLY CALENDAR
A yearly calendar is the second essential tool for ESL curriculum and instruction planning,
and a calendar like the one included here helps teachers outline the goal standards that
students reach through ESL learning. Teachers should identify their total number of
instructional days in an academic year and consider the breadth and depth of the possible
unit theme options they will instruct.
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WEEKLY LESSON PLAN
Teachers have many different ways of lesson planning, and it important to note that a
weekly plan is the third essential tool used here. A weekly lesson plan is recommended to
provide ESL teachers with the flexibility they will need to include and accommodate
students and facilitate instruction towards a particular goal standard. Teachers can break
their curriculum maps effectively into weekly segments including the specifically varied
tasks and steps taken towards completion.
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STUDENT RESOURCE INFO
Teachers may want to consider this a fourth essential tool. This page fills up with student
resource info as teachers take note from their communication with students, parents and
families and practice of L1 inclusion strategies. From this page teachers can highlight
student-related content, target the needs of ELLs with more specific accommodations, and
assess their students with the appropriate ESL goal standards.
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COMMUNITY BUILDING STRATEGIES BEGINNER’S LIST
Teachers collect a variety of instructional strategies as they teach over the years because
students as diverse as those in the ESL classroom have a lot of areas on which to focus for
achieving English proficiency. The following activity was taken from Wormley (2016) and can
be revised, combined or transferred to match the style of the teacher. The website contains
several more good ideas for constructive and effective class learning opportunities.
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TRUTH & LIE
Procedure: Students write down three truths and one lie
about themselves. The lie should be believable to
classmates. Go around the classroom, and have students
read their truths and lie in random order. When they are
finished, the class should discuss which they think are the
truths and which is the lie.
Purpose: This exercise facilitates group conversation and
gives students equal opportunity to reveal facts about
themselves as well as expose assumptions others may
make.
Skills Included: Writing, Reading/Speaking, Listening, &
Grammar.
Other instructional activities teachers may be recognized by name. Take whatever is
applicable, research task variations or be inventive.
The Barter Puzzle - Group Timeline - Problem Family Tree - Scavenger Hunt - Show And Tell Find The Common Thread - Mad Lib Mission Statement - What’s My Name - Telephone Classify This - What Makes You Tick - Watch Where You Step - You Get One Question - What’s
On Your Desk -This list can be added to any teacher’s catalog of teaching strategies.
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ESL TEACHING STRATEGIES AND IDEAS BEGINNER’S LIST
Teachers collect a variety of instructional strategies as they teach over the years because
students as diverse as those in the ESL classroom have a lot of areas on which to focus for
achieving English proficiency. The following activity was taken from Game Zone and can be
revised, combined or transferred to match the style of the teacher. The website is dedicated
to English language learning games.
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WHICH IS THE BICYCLE
Procedure: The teacher lists various descriptions of a type
of transport. Classmates read the descriptives one at a
time and eliminate the modes of transport from a given
selection that do not apply. When they have been given
enough detail, students identify the appropriate vehicle.
Purpose: This activity provides students with practice
using descriptive and topicspecific language.
Variations: (1) Students create own descriptions; (2)
Change of topic from types of transportation.
Skills Included: Reading, Writing/Speaking, & Grammar.
Other instructional activities teachers may be recognized by name. Take whatever is
applicable, research task variations or be inventive.
The Letter Thief - Trigger Finger - Noun Attack - Fashion Game - Article Wolf - Vocabulary Jungle
- Make Or Do - Animals Sets - Frog Verbs - Number Hunt - The Letter Game - The Restaurant
Game - Weather Words - Containers - Rocking English - Gone Fishing - Prefixes Game Description Detective - Word Building - Snakes And Ladders - Super Similes - Job Hunt - I Spy Animal, Vegetable or Mineral - Spell That Country - Similes Crossword - Verb, Noun Or Both Chain Word -This list can be added to any teacher’s catalog of teaching strategies.
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L1 INCLUSION STRATEGIES AND IDEAS BEGINNER’S LIST
Teachers collect a variety of instructional strategies as they teach over the years because
students as diverse as those in the ESL classroom have a lot of areas on which to focus for
achieving English proficiency. The following activity was taken from Krause (2012) and can be
revised, combined or transferred to match the style of the teacher. The website has a variety
of ideas to includes ELLs and their many resources.
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INTERNATIONAL POTLUCK
Procedure: Students bring something of cultural
significance to share from a country of their heritage and
take turns presenting their dish to their classmates.
Classmates participate in mealtime conversation.
Purpose: To learn and come to appreciate differences and
similarities. Students draw connections between their
present culture and those that seem very different.
Variations: (1) Focus on one country or worldregion
theme from which all students can choose potluck dishes;
(2) Change from a potluck to musical instruments or show
and tell.
Skills Included: Speaking, Listening, & Pronunciation.
Some ESL instructional activities are only one adjustment away from becoming an L1
inclusion activity. Other instructional activities teachers may be recognize by name. Take
whatever is applicable, or teachers may research task variations or be inventive .
Travel Without A Passport - African-American Instruments - Global Games - Trash Your Ego Paper Pieces - Marshmallow Towers - It’s A Lie - I Am - Getting To Know You - First Impressions
- Circle the Circle - This list can be added to any teacher’s catalog of teaching strategies.
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Curriculum Map Stencil
Teachers following this guidebook are prepped to create a curriculum map, and the following
curriculum map stencil is the fifth and final tool teachers will find essential in the process.
Within the scope of an academic calendar year teachers must create unit themes from the
textbook content, related texts, student-related content etc. in the achieving the goal
standards for students in ESL instruction.
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CHAPTER IV
CONCLUSIONS AND RECOMMENDATIONS
Conclusions
Teachers are starting the school year at a handicap if textbooks are their only tool
for ESL instruction. Effective ESL instruction requires teachers to have at least
previewed their classroom textbooks and created a curriculum plan. Textbooks fall short
of meeting the diverse needs of a classroom of ELLs, and, therefore, teachers must build
a curriculum to support students’ academic success. It is unacceptable for teachers to fail
their students’ in meeting their bilingual goals through Englishonly teaching as
instructed by the textbook curriculum. This method leads to a loss of primary languages
and consequently hinders ELD. The problem with many ESL textbooks and classroom
instruction is a lack of planning because learning a second language is meant to be an
additive process. Ultimately, ELLs should be able to use both of their languages
proficiently.
The purpose of this project is to find productive means for supporting students’
L1 in the ESL classroom. Bilingual education is successful because it promotes dual
language acquisition, but ESL instruction can provide similar support by honoring ELLs
and their native languages. The project as a guidebook is intended to help teachers break
away from following the direction of the textbook. Teachers are responsible for the
implementation of the ESL curriculum, and they have a responsibility to include their
students’ L1 and other resources. An ESL classroom that is this multifaceted will be
based on a comprehensive framework which addresses learner and setting factors and
covers all aspects of needs, means, and situation analysis (Aslrasouli, 2012, p. 1381).This
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guidebook assists teachers in planning a curriculum that utilizes the several
interdependent skills and intelligences of the student in their instruction. With this
guidebook teachers help students succeed academically and work towards privileged
bilingualism.
This project and the research done in the review of the literature agree with the
characteristics and models of bilingual education. However, not all ELLs have the
opportunity to experience the benefits of bilingual instruction, which makes this project
particularly significant. Accelerated native language loss is a common occurrence among
ELL students and their families especially for students after just a short time in school
(Fillmore, 2000, p. 205). The project aims to support the L1 of students through the help
of their ESL teachers. Teachers will find the guidebook helpful in providing varied and
effective learning opportunities for ELLs. Teachers who are able to meet the ELD needs
of their students will teach with several positive results. This guidebook holds up to the
demands of teachers and students alike because the goal is the same, ESL instruction for
bilingual students. The factors contributing to the successful acquisition of English
without the loss of L1 are many and cannot be generalized. ESL teachers will find the
guidebook to be integral to establishing positive relationships with students as they are
the resources for enhancing their curriculum and instruction plans.
Recommendations
The recommendation for the implementation of this project involves preparation
work on behalf of the teacher. Teachers should identify resources in their ESL classroom
that facilitate learning. This guidebook will help with that task, but it is best if read and
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understood before starting the school year. It is intended to help teachers process their
ESL textbooks and practice being innovative with their curriculum construction. The
guidebook has several interactive parts, and teachers would benefit from pairing their
textbooks with this guidebook in order to synthesize a proper curriculum and instruction
plan.
The continued and further development of this guidebook also carries with it a
recommendation to ESL teachers. Teachers and their instructional styles and methods
vary greatly as they act autonomously in the ESL classroom, and so this guidebook is
meant only as a starting point. ESL planning and instruction can be cumbersome. The
organization of ideas through the guidebook are meant to make effective content, tools a
resources available to all teachers who apply this framework to their teaching context and
style. The aim is to set teachers off on course to serve their ELLs through proficient ESL
instruction and L1 support. The intentional use of the guidebook will lead teachers to do
great work as they continue developing their instructional pedagogies and producing
more efficient curriculum plans.
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